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Introduction: \Welcome to Laser Intermediate!

Laser Intermediate is designed to make your job as easy and
stress-free as possible. To this end, it's worth spending a few
minutes reading this introduction to see what the course
provides you with in terms of materials, and how it is structured.

Components

Let's ook at each of them in turmn,
the Laser Intermediate Student’s Book

* This starts off with a two-page fun quiz to introduce your
students to the course, and to familianse them with the
Student's Book.

* There are sixteen topic-based units, Each contains the

following sections;

» Get warmed up!: a short warm-up and lead-in to the
topic

* Reading: developing key reading skills

» Dictionary Corner: focusing on topic-based lexs and
beico-grammar from the reading text

» Grammar |: focusing on one key grammar point

» Listening: developing key listening skills

* a second Dictionary Corner: usually focusing on patterns.
collacations, word formation or phrasal verbs

» Grammar 2: focusing on another key grammar
paint

» Soundstation: focusing on phonetic production and
reception

» Speaking: developing key speaking skills

+ Use your English!: revising, consclidating and building on
language from the unit within a Cambridge FCE Use of
English task-type

> Writing: developing key writing skills

» Get Ready to Write: working towards the production of
a camposition

* Homework sections throughout the Student’s Book indicate
when and which Workbook exercises should be assigned,
Further information regarding this is grneen in the Teachers Book

* After every two units, there is a 2-page revision section.

* At the back of the book, there are |6 Composition Planners
{one for each unit), unit by unit role-play activities, a list of
phrasal verbs, a list of key collocations and patterns and
irregular verbs.

the Laser Intermediate Teacher's Book

The Teacher's Book contains:

* detailed guidelines for teachers on how to use the material in
the Student’s Book mast effectively, including what to write On
the Board, and sections entitled Errors To VWatch Out For and
Background Information within the notes,

* 3 key to all exercises with additional explanation of answers
where appropriate.
* a choice of addidonal tasks based on the exercises in the unit,

which can be used to expand the lesson according to time
available.

* the tapescripts for all listening activities
* the Workbook Key
* the Test Book Key

Each unit of the Teacher's Book begins with a Target Language
section, which presents the language areas to be covered in the uni
and should be referred to closely by the teacher when planning the
lessan. The teaching notes for each exercise should be read through
when planning the lesson and consulted throughout the lesson
where necessary, The teacher may choose to omit certain parts of
an activity (eg a follow-up task), depending on the time available and
the needs of his or her students. The Additional Tasks are mainly fun,
communicative activities designed to consclidate an aspect of
language that has just been covered, Again, the teacher can choose
to use some, all or none of these with their class depending on time
constraints and student needs.

the Laser Intermediate Grammar Bank Booklet

* This contains all the grammar presentation for the course
It is a reference guide for both the teacher and the students,
and is written in language that the students will be able
to understand.

* The order of presentation follows exactly the order aof
Grammar Points in the Student’s Book.

the Laser Intermediate Test Booklet

This contains:
* | & Unit Tests

* Term Test | (units 1-5), Term Test 2 (units 6-10), Term Test 3
(units | 1-16)
* End-of-course Final Test




the Laser Intermediate Workbook

* This follows the grammar, vocabulary and writing syllabus of
the Student's Book exactly and is designed to further practise
and consclidate the work done in the Student’s Book,

* All Workbook exercises are designed so that they can be
assigned for homework,

* The structure of the Workbook is as follows:

* Dictionary Corner: consolidating the lexis and lexico-

: grammar of the first Dictionary Carner section of the

‘ Studert's Book

= Grammar |: consolidating the grammar of the first
Grammar Point Section of the Student’s Book

» Dictionary Corner: consolidating the lexis and lexico-
grammar of the second Dictionary Corner section of the
Student’s Book

» Grammar 2: consclidating the grammar of the
second Grammar Paint Section of the Student’s Book

» Writing: consclidating the skills developed in the Wiiting
Section of the Student’s Book

* There are revision sections after every two units of the
Workbook. After units 1.4, 6, 10, 12 and |4, these are out

of 20 or 25 and focus on the grammar and lexis of the previous
two units. After units B and |6, the revision section is out of 50
and focuses on all grammar and lexis from the previous 8 units,

the Laser Intermediate Quiz

the class cassettes and CDs

* These cantain all the listening activities for the Student’s Boole
* The CDs contain exactly the same material as the cassettes:

| very much hope you and your students enjoy Laser
Intermediate as much as | enjoyed writing it. If you or your
students have any comments or questions about the course,
please feel free to contact me through the publisher. | would
love to hear from you.

Have a great school year!

Malcolm Mann
Athens, Greece

* This section is designed to be a fun introduction to the course,
and to help familiarise students with the Student's Book.

Either ask studerts to do the quiz individually or in pairs.

* Encourage them to do the quiz as quickly as they can.You may
wish to make it a competition, with the winning student/pair
getting ten points, the next student/pair to complete it getting
nine points, and so on,

You may wish to read through the questions first with students
10 ensure understanding,

Welcome To Laser!
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* Ask students what the unit title is.

# Elicit the meaning of welcome and ask them what back
refers to.

* Elicit any other expressions they know with back (eg come
back give back),

* Elicit suggestions as to what the unit is about (schoal and
education),

Get warmed up!
Aim: to introduce the topic of the unit through personal
responses

* Ask students to write down all the subjects they do at school,
fou may wish to set a time limit of one or two minutes for this.

*® Ask them to number them in the order in which they enjoy
them most (*1" for their favourite, 2’ for their next favourite, etc).

* Give students a short time to discuss the questions in pairs or
in small groups.

* Ask two or three students 1o tell you their three favourite
subjects.

* Blicit from them why they like one or two of these subjects.

* Write some of their answers on the board.

Iri ﬁ Board

* Ask two or three students to tell you their least favourite
subjects.

* [Elicit from them why they don't like themn,

* Write some of their answers on the board,

- Students’ answers, eg Englsh s dfcu. Maths i boring.

* Tell the class you are going to do a survey to see which
subjects are the most and least popular;

* Wirite a vertical list of about six subjects that have been
mentioned by students on the board, then two more colurns,
one with a smiley face at the top, another with a non-csmiley
face at the top.

Welcome Back!

© @

* Ask WWhose favourite subject is (eg) maths?

* Count the number of students wha raise their hands and
write this number next to maths in the table on the board, in
the column with the smiley face,

* Do the sare for the other subjects,

* Now go through the subjects in the same way, this time asking
Whose least fovourite subject is (eg) maths? and write the
scores under the non-smiley face in the table.

* Hicit an interpretation of the results from students, asking
Which is the class’s fovourite subject? and Which is the
class’s least favourite subject?

Background Information

* PE is the abbreviation used to refer to physical edwcation lessans in
British schoals.

Aim: to give practice in scanning a text for specific information
[P ¢ Briefly revise countries and nationalities by asking studerts
where they are from and what nationality they are.

(countries and nationalities of students in class) eg

* Ack students to look at the phates of the four children they
are going to read about and guess where they might be
from.

* Go through the table with students and explain that the
missing information is to be found in the text they are going
to read.

* Give students about two or three minutes to scan the text
for the information they need to complete the table, Tell
them not to read everything in detail, but just to focus on
the specific information they need.

® Elicit answers orally and write them on the board if you

wish,
| Katerina 13 Greek yes |
IHN I4 Spanish ity
| Dana 12

|
Foilrh yes
| Oko I5  Ghangidn yes
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Unit@

B * Tell students to look at the six statements and then read Dictionary Corner
the article again, this time focusing on finding whether the Aim: to develop an awareness of patterns
nfoma'nomnthesbaxemmmsmnrfalse.hmmm ANt anbarca s e Bend:
the staternents are not necessarily in the order they appear

in the article. * On the Board
* Give them three or four minutes to do the exercise,

'Gumwmean_ : nralhe,asl-dngsh.ndmtlstnreadnutthe * Ask a student to come up to the board and circle the
sentence containing the relevant informaticn. et i s { 1)

* Mow write a second sentence on the board:

= Elicit the missing word in the sentence (let),
* Explain that this is one pattern verbs can take
(verb + object + bare infinitive), but there are others.
* Explain that adjectives take different patterns too
(eg able to do, capable of daing).
* Ack students to do the exercise, referring back to the
article to find the missing words if necessary
* Explain that the words in bold show what the pattern is.
* Go over the answers orally

"Telsuﬂ:mtstoreadﬂmwuqueﬂiwwﬂunxan

the article for the answers. They should be quite familiar Additional Task

with the text by now; so they should only need a couple of )

s for u,::"r i 4 P . IE|I£IT.T|]'EEH‘IEI’E! patterns and ask students to wiite them
in their vocabulary book.

* Go over the answers orally

* Wite the following answers on the board and tell students to

write the questions for them, referning back to the article i : ‘
necessary: Additional Task

= On the Board

= Ask students to write or say their own sentences using these -
patterns.

* [f the students are finding it dificult to come up with the
correct question forms, write the following question wonds
on the board to help them:




Unit

Present simple and present continuous
Aim: to consolidate students’ understanding of the functions

and usage of the present simple and continuous tenses B * Go through rumber | of the exercise with students, writing
* Go through Grammar Bank | on pages 2-3 of the the answer on the baard,
Grammar Bank booklet with students, drawing their
attention in particular to the emphatic present smple and
the use of the present continuous to describe annaying
actions and changing situations.

m * Ask students to do the rest of the exercise on their own,

* Go over the answers orally
* Ask students to close their books.

* Write the first two letters of six adverbs on the board and
spaces for the remaining letters as follows:

* Ask for volunteers among students to come up to the board
and fill in the missing letters of the wards (don't tell them at
this stage what the words have in common).

* Elicit from students what the six words have in common (they
are all adverbs of frequency),

* Ask students to make some example sentences about
themselhves using these adverbs,

B * Ask students to complete the exercise, ';d&smd:ﬂsm_mnramumwsimmpmt
i : * Ask different pairs of students to ask and answer each other's

questions.
* Ask the rest of the class to listen and note down arry mistakes
in the question forms they hear,
* Hlicit any corrections after each pair has spoken.
Additional Task .
v D o

* Wirite the following sentences on the board and ask students
to correct them orally, using the emphatic present simple and
beginning No, actually ..

B * Ask students to complete the exercise,
* When checking the answers, you may wish to write them
on the baard.

Aim: to give practice in listening for specific information
B * Elicit from students the subject shown in each picture.




Unit@

P * Explain to students that they are going to hear the four
children they read about earlier talking about their school
life. They must do two things: (1) match each speaker to
the subject they talk about and (2) circle how often they do
the subject from the choices given on the next page.

= Gao aver the expressions of frequency in the written part of
the exercise (every day, once a week, ete) and make sure

students understand them,
* Play the listening text.
* Check the answers orally.
—
P * Choose different students to read questions |- 4 aloud, Aim: to introduce stative verbs and familiarise students with
* Tell students they must listen for the answers to these their functions and usage g
qﬁhﬂl‘ﬁ.b&ﬂﬂ'ﬁ.ltﬂ'ley don’t have to write full sentences. B' Go through Grammar Bank 2 on page 4 of the
* Play the tape again. Grammar Bank booklet with students, drawing their
* Check the answers orally. attention in particular to verbs that have different stative
and non-stative meanings.
— lﬁs}(mmtgwmeﬁnmmmmthe
exercise,

E]il:j'!jir_‘:-ll.ﬁr':r Cor Ner

* Go over the answers orally.
Aim: to introduce and practise vocabulary on the topic of
education FECEE e S
D * Ask students 1o do the exercise in pairs.
* Check answers orally,

E To Watch Out For * Write the following sentences on the board and ask students

_ to complete themn with an appropriate werb in the correct form
* The words subject and lesson are often confused by students, (either present simple or continuous).

Make sure they understand that a subject is what a lesson
teaches (eg history, maths), while a lesson is the actual period
in which you have instruction on a subject.

P * Ask students to complete the advertisement in pairs.

* Paint out that afthough there are different possibilities for
some of the gaps, they should find the most suitable word
in each case and use each word only once.

* Check the answers orally B * Explain to students that this exercise is in the form of a

school report written by a teacher about a student.
B
correct form of the verbs in brackets, paying special
e . attention to the verbs that have different meanings in their
Additional Task stative and non-stative forms.
* \Write the following verbs on the board: * Go over the answers orally,

* Hicit from students which nouns from exarcise | go with which
of these verbs.

13




Unit @

Soundstation

Aim: to give practice in recognising the sounds /1/ and /i:/

* Ask students to look at the cartoon and elicit what the
communication problem was.

D * Before listening, ask different students to read the pairs of
words aloud,

* Ask studertts to listen to the recording and pay attention to

the differerice in pronunciation between the two words in
each pa

* Play the first part of the tape, stopping after the final word
in the fist of pairs, cheek.

* For each pair, elicit which word contains the long vowel
sound /1 and which the short vowel sound AY. (Don't,
however, introduce them to the phonetic symbols for these
sounds.)

P * Give students a minute to look through the sentences.

* Explain that they will hear only one of the two words in
bold an the tape and that they have to circle the one they
hear:

* Play the second part of the tape.

* When checking the answers, you may wish to write them
on the board,

* Elicit any more minimal pairs students know containing the
sounds /if and /if and write them on the board.

* Ask a student (Student A) to pronounce one of the words
on the board or from exercise |,

* Ask a different student (Student B) to spell out the word
they hear

* Student A then confirms whether this was indeed the word
they meant to say,

* Repeat with different pairs of students.

Speaking
Aim: to give practice in asking about and giving personal
information

. * Hicit from students who Katerina Xentidi is.

* Tell students they are going to listen to an interview with
her, but that they should focus not so much on what she
says, burt how she says it

* Go through questions |-3 with students.

* Play the recording,

* When going over the answers, point out that in natural
speech people do use one-word answers sometimes, but
that it's good to get into the habit of giving fuller answers in
preparation for the FCE speaking test.

* Also point out that words like well and oh are useful words
to use in speech when you are trying to think about what
to say next.

* Go through the list of questions, addressing them to
different studerts.

* Stop after each question to give all students time to note
down their own answers. (They should leave the column for
their partner's answers blank for the moment.)

P * Ask students to look back at the questions in exercise 2 and

use them to interview their partner, nating down his/her
answers in the spaces provided.

* Tell themn they should avoid giving one-word answers and
should try and use fillers like well and oh in the way that
Katerina did on the tape,

* They should then swap roles and let their partner interview
therm,

* Go round the class asking different students questions
about their partners (eg What's Ning’s favourite subject?

about their partner onto a separate piece of paper and
collect them. You could then read out different sets of
interview notes about different members of the class (eg
He or she usually plays football at the weekend He or she
wants to be a singer). The rest of the class have to guess
who s being described in each case.

Additional Task

* Tell the class they are going to have a chance to interview youl!

* Ask them to think of a question (which is not too persanall)
that they would like to ask you and write it down,

* Go round the class, responding to each student’s question.




Use your English!

Aim: to familiarise students with a Use of English task type,

using language covered in the unit so far

* Ask students if they keep or have ever kept a diary and elicit
different reasons why sormeone might want to do so,

* Ask students to look briefly at the text and say if there's
anything unusual about it (the date of the diary entry is 2075
ADA).

* 5o through the first couple of sentences of the text with
students and elicit the rmissing words for gaps |-3.

* Ask students to wark in pairs to complete the exercise, Tell
them they can refer back to previous exercises if necessary.

* Go over the answers orally

* Elicit spoken answers to the following comprehensian
questions about the text:

1 What is telepathy?
2 What do the letters PLS stand for?

3 What's the writer's favourite subject!

4 What do you think you learn in Efficient and Effective
Shopping?

5 What's the subject of the writer's geography test the next
day?

» Ask students to try and think up ancther school subject, apart
from those mentioned in the text, that might exist in the future
and give it a title. Encourage them to be as imaginative as
possible,

* Choose different students to write the name of their futuristic

subject an the board, while the rest of the class tries to guess
what it invalses,

Unit@

Paragraphing

Aim: to develop an understanding of paragraphing in letters
D * Explain that the paragraphs of the letter are in the wrong
order,

* Ask students to find the introductory part of the letter
{Dear Donna),

* Ask them to work in pairs to do the rest of the exercise.

* Go gver the answers orally, getting different students to
read out different paragraphs.

P * Make sure students realise that parts 1.2,3 etc refer to the
letter after it's been ordered correctly {egpart 115 Cin
exercise 1).They can write their answers from | to the left
of the numbers to help them.

* Give students a couple of minutes to match up the parts
with their purpose,

* When checking answers, you may wish to write them on
the board,

Additional Task
* Ask students to close their books.

= Ask different students to tell you one fact about Penny they can
remember from her letter,




Unit@

Aim: to prepare students to write an informal letter to a
penfriend

P * tiicit the mearing of the word informal and ask students

what the opposite is (formal).

* Ask them for examples of informal types of writing (eg
a letter to a friend, some magazine articles, some adverts)
and formal types of writing (eg a letter applying for a job,
a newspaper article),

* Ask them whether the letter they read in exercise 1 was
formal or informal (informal).

* Hicit from students what contractions are Write some
examples of uncontracted phrases on the board and elicit
the contracted forms:

* Point out that contractions tend to be used more in
informal than formal writing.

* Choose different students to read a paragraph each of the
letter aloud, while the rest of the class follow in their books.

* Ask students a few comprehension questions (eg What do
we find out about the writer’s interests? What is he going o
do after writing the letter?).

* Ask students to work through the exercise in pairs.

* Go over the answers orally,

P * Go through the questions that students will have ta answer
in the letter they write and elicit example answers for each
one,

16

B * Tell students they should follow the general paragraph
layout of the twoa model letters in their plan.
* Ask students to go to their Compasition Planner on page
152 and give thern about five minutes to write a brief plan
for their letter:

* Check their plans.

e

* Ask students to shut their baoks,
= Ask them to write down the following words that have come
up in the unit, paying particular attention to spelling;
language
beginning
revision
flling
usually
course
sheep
uniform
9 friendly
10 unfortunately
® Ask students to swap their answers with their partner and
rmark therm,

* ‘fou may wish to write the words on the board for them to
check

W o o b b b R =
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